Pupil premium sirategy statement

Primary School

This statement details our school’s use of pupil premium (and recovery premium for the
2024 to 2027 academic year) funding to help improve the attainment of our

disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year's spending of pupil premium had within our

school.
School overview

Detail Data
School name Moulton Primary School
Number of pupils in school 617 -2024

595 -2025
Proportion (%) of pupil premium eligible pupils 80 chn (13%) — 2024

81 chn (14%) - 2025
Academic year/years that our current pupil premium 2024- 2027

strategy plan covers (3 year plans are recommended)

Date this statement was published December 2024
Date on which it will be reviewed September 2025
Statement authorised by L. Jones
Pupil premium lead A. Page
Governor / Trustee lead B. Hales

Funding overview

Detail Amount

Pupil premium funding allocation this academic year | £119, 740
61 - PPG
12 - LAC/PLAC




Pupil premium funding carried forward from previous
years (enter £0 if not applicable) £0

£0

Total budget for this academic year

If your school is an academy in a trust that pools this
funding, state the amount available to your school
this academic year

£119, 740




Part A: Pupil premium strategy plan

Statement of intent

1. Infroduction

At Moulton Primary School, we are committed to ensuring that all children, regardless of
their background, have access to high-quality education and opportunities to achieve
their full potential. Our Pupil Premium funding is aimed at supporting disadvantaged
children to overcome barriers to learning and to close the attainment gap.

2. Objectives

¢ Raise Academic Aftainment: We aim to improve the academic performance of
disadvantaged children in reading, writing, and mathematics through targeted
interventions and high-quality teaching.

e Enhance Wellbeing and Engagement: We will provide pastoral support and
resources to promote the social and emotional wellbeing of our disadvantaged
children, ensuring they are engaged and motivated to learn.

¢ Increase Attendance: We will implement strategies to improve attendance rates
among disadvantaged children, recognising that regular attendance is crucial
for academic success.

3. Strategies for Implementation

e High-Quality Teaching: We will invest in professional development for staff to
ensure that all children receive high-quality teaching that meets their individual
needs.

o Targeted Interventions: We will use data to identify children who require
additional support and implement targeted interventions, such as tutoring and
mentoring programmes.

¢ Parental Engagement: We will work closely with parents and guardians to foster
a supportive home environment that encourages learning and engagement
with school activities.

¢ Monitoring and Evaluation: We will regularly review the impact of our Pupil
Premium strategies through data analysis and feedback to ensure that we are
effectively meeting the needs of our disadvantaged children.

4. Conclusion

Our whole-school approach is grounded in academic research and the extensive
experience of our staff in implementing new initiatives. We use our most vulnerable
children as benchmarks for success. Enrichment activities play a crucial role in our
achievements at Moulton Primary School.




We provide funded places for extracurricular activities specifically targeting Pupil
Premium children, ensuring they have the opportunity to participate. Additionally, we
subsidise residential trips and other opportunities for families in need.

Through our Pupil Premium strategy, we are dedicated to creating an inclusive and
supportive learning environment that empowers all children to succeed. We believe
that by focusing on high-quality tfeaching, targeted support, and community

engagement, we can make a significant difference in the lives of our disadvantaged
children.

Key Performance Indicators

Our strategy is adaptable, addressing both common challenges and individual needs
through comprehensive diagnostic assessments. We evaluate all expenditures against
key performance indicators, including attendance, attainment, progress, and
engagement.

e Academic Outcomes: Monitor the progress and attainment of disadvantaged
children in key subjects (reading, writing, maths) against national benchmarks.
o Attendance Rates: Track attendance rates of disadvantaged children, aiming
for a target of at least 96%.
e Engagement Levels: Evaluate student engagement through surveys and
participation in school activifies.
Recognising that every child is unique, we employ a diverse range of strategies to utilise
Pupil Premium funding effectively. Our provision includes both direct interventions aimed
at "diminishing the difference" and creative approaches that enhance academic
achievement while also supporting social and emotional wellbeing.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge Detail of challenge
number

1 Communication and Language

Assessments, observations, and discussions with children indicate
underdeveloped spoken language skills and vocabulary gaps among
many disadvantaged children. These are evident from Reception
through to KS2 and in general, are more prevalent among our
disadvantaged children than their peers.

2 Early Reading and Phonics

Assessments, observations, and discussions with children suggest
disadvantaged children generally have greater difficulties with phonics
than their peers. This negatively impacts their development as readers
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3 English Attainment

Assessments, observations, and discussions with children suggest
disadvantaged children generally have greater difficulties with writing
and spelling than their peers in KS2. This negatively impacts their
development as writers in the next stage of education.

4 Maths Aftainment
Internal and external assessments indicate that maths attainment among
disadvantaged children is below that of non-disadvantaged pupils.

5 SEMH and ACEs

Many disadvantaged children face social and emotional challenges,
including anxiety, low self-esteem, and behaviour issues, which can
impact their learning.

Our assessments, observations and discussions with children and families
have identified social and emotional issues and early childhood frauma
for many children, notably due to a lack of enrichment opportunities
during school closure and beyond. These challenges particularly affect
disadvantaged children, including their attainment and limits the
development of their cultural capital.

6 Aftendance

Our attendance data over the last couple of years indicates that
aftendance among disadvantaged pupils has been lower than for
non-disadvantaged pupils. Our assessments and observations indicate
that absenteeism is negatively impacting disadvantaged children’s
progress.

7 Enrichment

Disadvantaged children may have fewer opportunities for
extracurricular activities, which can limit their social development and
engagement.

8 Identifying Individual Needs
Disadvantaged children may have unique barriers to learning that require
tailored support.

% Non-Academic Barriers
Challenge: Factors such as housing instability, food insecurity, and lack of
access to technology can significantly affect a child's readiness to learn.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome Success criteria




Improved Language
and Communication
spoken language skills

and vocabulary
among
disadvantaged pupils.

Assessments and observations indicate significantly improved
oral language among disadvantaged pupils. This is evident
when triangulated with other sources of evidence, including
engagement in lessons, book looks and ongoing formative
assessment.

e ELSA assessments evidence improvement from pre and

post assessments

Improved Academic
Attainment

Disadvantaged
children will achieve
higher levels of
attainment in reading,
writing, and
mathematics.

At least 75% of disadvantaged children meet or exceed
age-related expectations in core subjects by the end of
the academic year.

Progress for disadvantaged children in reading, writing,
and maths will be in line with or above national averages.

Increased Engagement
in Learning

Disadvantaged
children will
demonstrate higher
levels of engagement
and participation in
school activities.

Participation in extracurricular activities will increase by
30% among disadvantaged children.

Pupil Voice surveys will indicate a 20% increase in positive
responses regarding feelings of belonging and
engagement in school.

Improved Social and
Emotional Wellbeing

Disadvantaged
children will show
improvements in their
social and emotional
wellbeing.

Sustained high levels of wellbeing in 2025/26 demonstrated by
qualitative data from pupil voice, pupil and parent surveys and
tfeacher observations.

e Areduction in the number of behaviour incidents involving

disadvantaged children by 30%.

Increased scores on wellbeing assessments (e.g., Strengths
and Difficulties Questionnaire/Boxhall) for disadvantaged
children, indicating improved emoftional health.

Tailored Support for
Individual Needs

Disadvantaged
children will receive
tailored support that
addresses their unique
barriers to learning.

Individual one page profiles will be developed for 100% of
disadvantaged children identified as needing additional
support.

Regular reviews of these plans will show measurable
progress in targeted areas (e.g., English, maths, social skills).




Enhanced Attendance e Aftendance rates for disadvantaged children will increase

Rates to at least 95% by the end of the academic year.
Attendance rates for e The percentage of disadvantaged children with persistent
disadvantaged

_ o absenteeism (below 90% attendance) will decrease by
children will improve,

reducing the gap 20%.
compared to their
peers.
Strengthened Parental e Afleast 80% of parents of disadvantaged children will
Engagement attend parent-teacher meetings and school events.

e Feedback from parental surveys will show a 25% increase
Parents of

in satisfaction with communication and support from the
disadvantaged children PP

will be more engaged in
their children’s

school.

education.

By establishing clear intended outcomes and success criteria, Moulton Primary School can
effectively measure the impact of its Pupil Premium strategy. Regular monitoring and
evaluation against these criteria will ensure that the strategy remains responsive to the
needs of disadvantaged children and continues to drive improvement in their educational
experiences and outcomes.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this

academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £48, 645

Activity Evidence that supports this approach Challenge
number(s)
addressed

CPD, Improving quality of Skilling teachers to support all children 1-4

teaching and learning. achieve well across all curriculum

Closing the gap. subjects has a strong evidence base and

Improved outcomes for is essential to ensure that all children

all children. £10,500 receive an ambitious, full and enriched

curriculum. Every teacher is supported to
improve, train and reflect this is a top
priority for our PPG children to receive
high quality teaching. Support for ECTs is
also a high priority, and this activity also
aids our approach and drive to
recruitment and retention.

CUSP curriculum An appropriately pitched, progressive 1.23,7

purchased, implemented, spiral curriculum which is relevant for our

monitored and evaluated children and involves practical and

with all teaching staff immersive experiences will ensure alll

supported through high children are engaged and maximise

quality resources and CPD learning.

£400 renewal fee

All relevant staff will receive | Phonics approaches have a strong 1,2,3

ongoing CPD with Little
Wandle to ensure strong
outcomes for all EYFS and
KS1 children in phonics.

£1125.00

evidence base that indicates a positive
impact on the accuracy of word
reading (though not necessarily
comprehension), particularly for
disadvantaged pupils: Phonics | EEF



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

Improve the quality of social

and emotional learning

(SEL) upskill teachers in
their ability to plan,
resource and deliver
lessons which are
accessible to all children,
but especially those who
are PPG with additional
SEND to ensure they make
progress in-line with their
peers. £2600

There is extensive evidence associating
childhood social and emotional skills with
improved outcomes at school and in later
life (e.g., improved academic
performance, aftitudes, behaviour and
relationships with peers):

https://educationendowmentfoundation.
org.uk/public/files/Publications/SEL/EEF S

ocial and Emotional Learning.pdf

All staff have received training in the
Solihull September 2025 by external
trainers. We have trained a qualified ELSA
in school and embedded the support they
provide. Continued CPD for all staff on
relational practice and behaviour
approach has taken place September
2025. Emotion Coaching fraining for
teachers arranged for Spring Term. The
school is also part of the PINS 2025-2026
programme.
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https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf

External support The average impact of the deployment 1.2,3

commissioned or resources | of tfeaching assistants is about an

to develop the reading and | additional four months’ progress over the

writing curriculum ensuring it | course of a year.

is closing the gap. TA, 1:1 or

small group support, https://educationendowmentfoundation.
org.uk/education-evidence/teachinglear

Spelling Shed access in ning-toolkit/teaching-assistantinterventions

school to support PPG

children to meet their EEF research details the importance of

outcomes in writing. promoting high quality dialogue in the
classroom, between the teacher and the

£1020 yearly cost. pupils and between pupils, to support
pupils to develop their thinking and use of
language. It also states the importance of
extending pupils’ vocabulary by explicitly
teaching new words, providing repeated
exposure to new words, and providing
opportunities for pupils to use new words.
EEF-KS2-lit-2nd-Recommendationsposter.p
df
The average impact of the parental 1,5,6,7,8and 9

Use Ready fo Learn Team to engagement approaches is about an

support children and their additional four months’ progress over

families through targeted the course of a year. This shows higher

support (EHAs) and impacts for pupils with low prior

signposting to services, attainment.

improving the affendance, https://educationendowmentfoundation.or

behaviour for learning and a.uk/education-evidence/teachinglearning-t

outcomes of PPG children. | oolkit/parental-engagement

£25,000

Retention and wellbeing of | EEF research evidences support and 9

staff £7,000

wellbeing systems in place for staff
increase retention. Evidence in school
gathered through staff surveys/voice
includes:

e Tell me Tuesday
e Adapted time calendar to reduce
workload
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-KS2-lit-2nd-Recommendations-poster.pdf?v=1732105818
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-KS2-lit-2nd-Recommendations-poster.pdf?v=1732105818
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

e Working with MHST
e Planned Wellbeing staff events

Embedding high quality
adult/child interactions in
the Early Years and
developing language rich
environments.

Drawing Club
£1,000

There is strong evidence that the rate at
which pupils develop language is sensitive
to the amount of input they receive from
the adults and peers around them. The
number and quality of conversations
pupils have with adults and peers
throughout the day in a language rich
environment is crucial.

Laow et al Early Language Developme

nt final.pdf

“When done well, high quality interactions
often look effortless but they are not easy
to do well.” EEF Guidance Report,
Preparing for Literacy.

Preparing for Literacy | EEF

Develop spoken language
and spoken and written
vocabulary.

Language provides the foundation of
thinking and learning and should be
prioritised. High quality adult-child
interactions are important and sometimes
described as talking with children rather
than just talking to children.

Improving Literacy in Key Stage 1 | EEF

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £9, 645

Activity

Evidence that supports this approach

Challenge
number(s)
addressed

11



https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Law_et_al_Early_Language_Development_final.pdf?v=1669898174
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Law_et_al_Early_Language_Development_final.pdf?v=1669898174
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1

Additional phonics sessions
targeted at disadvantaged
pupils who require further
phonics support.

£ See below and Little
Wandle CPD above

Phonics approaches have a strong evidence
base indicating a positive impact on pupils,
particularly from disadvantaged backgrounds.
Targeted phonics interventions have been
shown to be more effective when delivered as
regular sessions over a period up to 12 weeks:

https://educationendowmentfoundation.org.u

k/education-evidence/teaching-learningtoolkit

/phonics

12,3

Well-resourced interventions
to support children with
SEND to ensure academic
and social success

SEN provision for vulnerable
children/alternative
provision

SEND Partnership- Hunsbury
Park

£500

Nessy £700

Toe by toe £860

TTRS and Nessy maths
infervention
£1000

Total: £3,060

The EEF states: ‘Teaching assistants who provide
one to one or small group targeted
interventions show a stronger positive benefit of
between four and six additional months on
average.’

Teaching Assistant Interventions | EEF

1-45,9

Support staff allocated
across each year group to
help improve outcomes for
all children.

£6,585 has been allocated
towards this.

The EEF research states: ‘One to one or small
group targeted interventions shows a stronger
positive benefit of between four and six
additional months on average.’ It also states
that, ‘small group learning might be another
promising approach to meeting differing
learner needs without reducing the total
amount of teaching time that pupils receive.’

Individualised instruction | EEF

1-5
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £61, 450

Activity Evidence that supports this approach Challenge
number(s)
addressed

Attendance and punctuality A child ending the year at 90% attendance 6

to increase: An Attendance means that the child misses on average:

Team will focus upon the . One half day every week

improvement of the . . Nearly four weeks every school year

.o’r’ren(?lcnce % 9f PP children, . Over one school year in a school career

including the dlsogvon’roge Below 90% is classed as ‘persistent’ absence.

caused to any child by

persistent absence.

The EEF has tested a number of interventions
designed to improve pupils’ outcomes by
engaging parents in different types of skills
development, a trial which aimed to prompt
greater parental engagement through text
message alerts delivered a small positive
impact, and at very low cost. School sends
text messages on the first day of absence
consistently as a first step approach for all
and then further follow-up occurs afterwards.

Parental Support: The EEF states: ‘Parents play a crucial role in

supporting their children’s learning, and levels

Support parents with early of parental engagement are consistently

help and support with wider associated with better academic outcomes.

issues such as attendance, Evidence suggests that effective parental

punctuality and behaviour engagement can lead to learning gains of +3

months over the course of a year'.
Working with Parents to Support Children's
Learning | EEF
Primary stars programme to To further guide their aspirations about 6,7,8

increase aspiration and
ambition.

£17,500

careers, university, and further education.

https://educationendowmentfoundation.org.
uk/education-evidence/teaching-learningtoo

Ikit/aspiration-interventions

Premier League Primary Stars — Northampton

Town FC Community Trust
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://www.ntfccommunity.co.uk/premier-league-primary-stars
https://www.ntfccommunity.co.uk/premier-league-primary-stars

All children eligible for PPG
funding to attend alll
curriculum enrichment
activities to develop their
cultural capital. Offer a wide
range of extra-curricular

EEF states that providing extended time in
school has an impact of +3 months.
Enrichment activities without a specific focus
on learning can have an impact on
attainment.

7,8

activities that engage PPG
children and broaden their
experiences, cultural capital
and increase their levels of
ambition and aspirations.

£7000 Yé Residential (£530)
£1200 Y4 Residential (£240)
£25 x 80 trip per year = £2000
£5 x 80 visitor per year = £400
(incl.cost of coach for
swimming) (£110)

£14, 645 instrument (£294)
and project plus (Y3/Y4) 1
club x35 weeks (£16,800)
Freestyle lunchtime clubs
(£6,650)

Total: £38,450

Extending school time | EEF

EEF Additional opportunities fo engage in the
same extra-curricular activities as peers
enables all children access to enrichment
activities. This fits in with our school ethos on
inclusion and for children not to be
disadvantaged by socio-economic
circumstances.

Improve the quality of social

and emotional (SEL) learning
through the use of the Ready
to Learn Team.

£ see above point 1

There is extensive evidence associating
childhood social and emotional skills with
improved outcomes at school and in later life
(e.g., improved academic performance,
aftitudes, behaviour and relationships with
peers):

EEF_Social_and_Emotional_Le
arning.pdf(EducationEndowment
tFoundation.org.uk)
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time

Ensuring that all PPG children As per the DfE School Milk Scheme Strategy, 5-9
across the school have we believe that nutrition and diet education
access to free milk as part of are an integral part of our curriculum. This
our Healthy Schools initiatives. | includes: understanding and applying the
principles of a healthy and varied diet; the
£53.20 per child origin of food; understanding seasonality;
£3000 knowing where and how ingredients are
grown; reared, caught and processed;
recognising the impact of diet on the body;
and, the importance of nutrition.
Raising the self-esteem, self https://educationendowmentfoundation.org. | 5-9

worth and mental wellbeing
of PPG children and their
families by ensuring that they
are able to afford good
quality school uniforms and
equipment.

uk/education-evidence/teaching-learningtool
kit/school-uniform

£2500 (£30 per child)

Total budgeted cost: £119,740
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform

Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

The impact that our pupil premium activity had on pupils 2024 to 2025 in relation to the strategy
from 2024 — 2027.

Review Year 2 (September 2025)

Raising the attainment for children in writing, maths and reading was a priority in the year
2024-25 and this continues to be a priority for us going forward.

Internal whole school data

Secure + PP

Secure + Non PP

Reading (23/24)

58%

Reading (24/25) | G0 |

67%

Secure + PP

Secure + Non PP

Writing (23/24)

32%

Writing (24/25)

55%

Secure + PP

Secure + Non PP

Maths (23/24)

44%

63%

Maths (24/25)

There is an increasing proportion of children who are pupil premium and SEN (34%). Of this
group, 29 children have significant cognition and learning difficulties. Within this group 10
children either have an EHCP or are currently being assessed. We continue to work closely
with external agencies to make sure their provision is appropriate to their needs. However,
87% of these have made expected or better progress in reading, 79% for expected or better
progress for writing and 71% expected or better for maths.

By comparison children with pupil premium and no SEND have made slightly less progress,
73% expected or better in reading, 86% expected or better in writing and 68% expected or
better in maths. Therefore, our focus for this academic year will be to explore and put in
support for those pupil premium children and not SEND to ensure they make good progress.
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Progress

PP ad SEND PP and No No PP and No PP and NO
SEND SEND SEND
Reading 87% +0.1 73% 64% +.03 66% +0.1
(24/25)
Writing 79% -0.2 86% 63% +0.2 65% +0.1
(24/25)
Maths (24/25) 71% +0.1 68% 74% +0.2 66% +0.1
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Phonics Screening Check

PP Non PP
Phonics
Screening 67% 21%
23-24
Phonics
Screening 70% 0%
24-25

KS2 data

Combined score

70% of Y1 pupil premium children passed the screening check compared to 90% non-pupil
premium. Phonics continues to be a focus and we use the Little Wandle programme to
embed and identify gaps in phonic knowledge. Children who did not pass the phonics
screening check are contfinuing intense catch up support in Year 2 led by
specifically-trained staff.

Combined boys and girls 2024-2025

National MPS
2023-2024 61% 62%
2024-2025 [ e [ e ]
PP combined Non PP combined
2023-2024 47% 67%
20242005 | e [esw

The combined percentage of pupil premium children achieving the expected standard or
higher increased significantly (15%) compared with the 23-24 outcomes.

Progress from Year 2 (2020-21) to Year 6 in R, W, M (2024-2025)

We have analysed the performance of our school’s disadvantaged pupils using national
assessment data and our own internal summative and formative assessments.

Progress
2024-2025

PP

Not PP




above

Reading +0.3 93% expected or +0.2 94% expected or
above above
Writing 0.0 77% expected or above | -0.1 81% expected or above
Maths +0.3 84% expected or +0.1 94% expected or
above above
By Gender 2024-2025
Progress PP Boys Not PP Boys
2024-2025
Reading +0.2 84% expected or +0.2 100% expected or
above above
Writing +0.2 66% expected or 0.0 90% expected or above
above
Maths +0.6 83% expected or +0.2 100% expected or
above above
Progress PP Girls Not PP Girls
2024-2025
Reading +0.4 100% expected or +0.2 90% expected or
above above
Writing -0.1 86% expected or above | -0.1 75% expected or above
Maths +0.1 86% expected or +0.1 89% expected or

above

development plan.

Multiplication Check Y4

Pupil Premium progress for boys is in line with non-pupil premium progress for boys in reading
however exceeded for both writing and maths. Pupil premium progress for girls exceeded
not pupil premium girls in reading. Both writing and maths progress for pupil premium girls
and non pupil premium girls are in line. Writing remains a key focus of the school
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MTC PPG (18): 3/18 children. Scored full 25 marks = 17%
11/18 children. Scored 20 or above = 61%

Non-PPG (72): 39/72 children. Scored full 25 marks = 54%
66/72 children. Scored 20 or above = 92%

Narrow the gap between disadvantaged and non-disadvantaged pupils

Despite the improved outcomes for reading, writing and maths for disadvantaged pupils,
non-disadvantaged pupils continue to outperform them in all areas and therefore
contfinued work is required in order to close the gap between disadvantaged and
non-disadvantaged pupils.

Atftendance
Attendance of 95% +

= Non PP National
Attendance 31.7% 53.5% 95.5%
(23/24)

Attendance 94.8%
(24/25)

As a school, we continue to strive towards the target that all children’s attendance remains
at 95% or more. We continue to enforce added measures to support families struggling with
school attendance including barriers. Staff have received training on EBSA signs and
strategies. We have signed up to attend the Local Authority fraining and initiative on EBSA
this academic year.

We will continue to work with all children across school, particularly with pupil premium
children and families. Since last year, we have seen a 14% increase in attendance for pupil
premium children. However, there is still a 21.7% gap between pupil premium and non-pupill
premium children.

We do currently have a proportion of children on a reduced timetable due to medical
needs which has been advised by external agencies to make sure their time in school is
successful. We will continue to strive to close this gap by working with our pupil premium
families to ensure this improves.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous academic
year. This will help the Department for Education identify which ones are popular in England

Programme Provider

Times Table Rockstars Maths Circle Ltd
20




Spelling Shed Ed Shed

Disney Dance, Street Dance Little Performers
Peripatetic Music Tuition Northamptonshire Music and Performing
Arts Trust

Essential Maths, Essential Writing & Reading | Herts For Learning
Fluency Programme
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