Primary School

History Curriculum at Moulton Primary School

Intent:

At Moulton Primary School our history curriculum is organised to ensure a progression in developing
both knowledge and skills. This journey begins in the EYFS, where knowledge, opportunities and
experiences have been carefully designed to ensure firm foundations are in place before the
children move into KS1. Each year children have the opportunity to revisit and build upon their prior
learning, working towards cumulative end goals for each year group.

Our history curriculum is centred around our ‘Big ldeas’- our chosen key concepts for history:
community, democracy, invasion, power, knowledge and civilisation. The concepts are built upon
throughout the learning modules, deepening children’s understanding of each concept as they
confinue on their learning journey.

Where appropriate our history studies are linked to learning in other subjects, so that connections
can be made and understanding deepened. This might be links with texts studied in the reading
curriculum, opportunities to use their historical knowledge within the writing curriculum, or links to
other subjects such as geography. For example in Year 1 pupils make links with their geography
learning when studying changes in the local area. Year 4 pupils make links between their learning
about rivers in geography and their history study of Ancient Egypt and the River Nile. Connections
can be within and across year groups.

We have made deliberate choices within our history curriculum linked to our locality and our school
community. In Year 2 and Year 6 history studies are designed to explore significant events and
people in our local Northampton area (Walter Tull and the Boot and Shoe industry). More
importantly we have linked our whole school family class structure to significant people who were
from Northampton — Walter Tull, Diana Spencer and Francis Crick. We want our children at Moulton
to know and be proud of these significant people and events. We want all of our children to
understand the difference that these individuals have had on Northampton and the wider world.

History is planned so that the retention of knowledge is much more than just ‘in the moment
knowledge’'. The cumulative nature of the curriculum is made memorable by, including retrieval
and spaced refrieval practice, word building and deliberate practice tasks. This powerful
interrelationship between structure and research-led practice is designed to increase substantive
knowledge and accelerate learning within and between study modules.

A guiding principle of our history curriculum is that pupils become ‘more expert’ with each study
and grow an ever broadening and coherent mental timeline. This guards against superficial,
disconnected and fragmented understanding of the past.

History is a foundation subject at Moulton Primary School. Our intention is that History teaching:

e Inspires children to experience awe and wonder. It stimulates curiosity, creativity and
innovation.

e Gives children the chance to learn through evidence based lessons and gain an
understanding of the history of our world on a local, national and global level.



It stimulates curiosity and thinking critically, encouraging future generations to not only study
History at secondary school, but also potentially to follow it as a career.

Is planned and sequenced so that new knowledge and skills build on what has been taught
before and is aimed towards clearly defined, ambitious outcomes e.g. understanding a
coherent, chronological narrative of Britain.

Addresses any gaps in children’s prior knowledge and skills (chronology and abstract terms
such as ‘empire’) so that all children can enjoy and achieve in History, regardless of any

disadvantage or SEND.

Impact:

Immediate feedback will be given during the application task of the learning sequence to
address challenging skills and techniques.

Teachers will assess pupil’s progress through the use of the cumulative questions for Year 2-
Year 6, whereas Year 1 will assess using the application task.

Ongoing tracking will identify gaps and will inform future planning.

Expectations for each block are made explicit e.g Year 5 will study what the significant
events were in the Mayans history including the infroduction of the number system.

The Oracy and Vocabulary tasks provide ample opportunities for teachers to evaluate
pupils’ ability to:

- use subject specific language effectively;
- ask and answer questions

The cumulative quiz provides an opportunity for teachers to assess pupils’ deeper
understanding and application of subject specific vocabulary covered in the block.
All teachers will have a history book for modelling application task expectations.



Principles of Instruction:

Teaching at Moulton Primary school incorporates Barak Rosenshine's Principles of Instruction as the
vehicle for high quality teaching for all. We have adopted these principles within and across
lessons in all subjects as research indicates they have a substantially positive impact on pupil
progress. In the Geography curriculum, they are not a tick list for every lesson but will be apparent

within a sequence of lessons.

Rosenshine's

Principles of Instruction

Implementation in History

1.Begin a lesson with a
short review of previous
learning

Lessons build cumulatively and coherently beginning with prior
learning through the use of quizzes, questions, two things, give one
and get one routines. These activities help to embed learning into the
long term memory and prepares the pupils to link new learning to
existing schemas, building their cognitive load gradually.

2.Present new material in
small steps with student
practice after each new
step

Lessons follow the Teach-Task cumulative model (teach-task-teach-
task)which draws on the six phases of a lesson and supports coherent
and effective creation of knowledge in the long-term memory.
Teachers use a variety of activities and tasks to embed skills and
knowledge using this format.

3.Ask a large number of
questions and check
responses of all pupils

Direct/ ‘no hands-up’ and open ended questions are used for
formative assessment. Assessment questions are interwoven into the
Geography curriculum to check understanding. Additional open
ended ‘big idea’ questions are offered to all children so that they
can retrieve information from prior learning.

4.Provide models

We use knowledge organisers, carefully constructed knowledge
notes, worked examples, full or partially completed diagrams and
high quality resources. The Teach Task model ensures that alongside
these worked-examples, high quality tfeacher modelling gives a clear
understanding of key conceptions.

5.Guide Pupil Practice

Following teacher instruction, pupils are given frequent opportunities
to rephrase, summarise using ‘I know and | think’ statements, explain,
and elaborate on their work to ensure they can master the
knowledge or skill. This is the stage that will allow for techniques to be
improved and feedback to be given at the point of learning.




6.Check for pupil
understanding

Teachers check on individual understanding and application of skills
using a range of strategies in which children display their
understanding through their practical work and their discussions.
Teachers will offer appropriate support to enhance their skill. Once
children have ftrialled and developed key skills they will then have the
opportunity to apply and master these skills appropriately.

7.0btain a high success
rate

Lessons follow a clear structure to allow for a high rate of success for
all.

1. Connect (retrieval of prior learning)

2. Explain and Example (Instruction using Teach Talk Model)

3. Aftempt (deliberate practise and addressing of
misconceptions)

4. Apply (guided or independent practise of knowledge and
skills)

5. Challenge (to summarise, ‘| know’ and ‘I think’ statements and

quiz)

8.Scaffolding

The use of carefully constructed knowledge notes, worked examples,
full or partially completed diagrams, exemplifications, high quality
resources and specific vocabulary assist learning and help pupils
strive for aspirational targets.

9.Independent practice

Lessons include opportunities for pupils to showcase their
understanding of lesson content and appropriate vocabulary to
reflect on their work. Across each block of learning the children will
have opportunities to independently apply taught skills through a
combination of teacher modelling and child practising.

10.Engage in review
weekly/ monthly

Lessons are carefully planned and sequenced to enable constant
rehearsal and review of information of knowledge and skills, both
within year groups and across the whole of the History curriculum.

Questions for assessments are planned throughout the learning
sequence to check understanding. This will be reviewed at the end of
the learning sequence. Targets will be set and revisited again. This will
embed knowledge into long term memory.
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'F‘ History Learning Journey
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How did the Windrush
Migration change Britain for
locality in WW27? the better?

How did conflict change our

pr——

i,

Can we compare the
Kingdom of Benin and
Anglo-Saxon Britain in ¢ AD

2007

Who were the Ancient
Greeks and what is their

legacy?

Who were the earliest civilisations The Anglo-Saxons and
and what did they achieve? Focus Vikings- what happened and
on Ancient Egypt when?

@ ] an)

& E

How did life in Britain change
from the Stone Age to the
lron Age?

What was the impact of the
Roman Empire on Britain?

Significant events, people and
places in our locality:
What things happened in Bethnal

Green's past?

Events beyond living memory:
How do we know about the
Great Fire of London?

L e More lives of significant
Changes within living memory: Lives of significant people: people:
What changes have happened in Can we compare the lives of Can we compare the lives of
my local community? Mary Anning + David Neil Armstrong + Mae
Attenborough? Jemison?

Past and Present: Past and Present: Past and Present:
Understand the past Know some similarities Talk about the lives of
through settings, characters and differences the people around
and events encountered in between things in the them and their roles in
books and storytelling. past and now, society.

‘ History helps pupils to understand the complexity of people’s lives, the process of change, the diversity of societies and
relationships between different groups, as well as their own identity and the challenges of their time.” NC 2014



How does our History Curriculum build on the early foundations?
Moulton

Primary School

Area of Learning and Development: Understanding of the World

Understanding the world involves guiding children to make sense of their physical world and their
community. The frequency and range of children’s personal experiences increases their knowledge and
sense of the world around them — from visiting parks, libraries and museums to meeting important members
of society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories,
non-fiction, rhymes and poems will foster their understanding of our culturally, socially, technologically
and ecologically diverse world. As well as building important knowledge, this extends their familiarity with
words that support understanding across domains. Enriching and widening children’s vocabulary will
support later reading comprehension

National Curriculum
Builds knowledge and understanding so that pupils access Y1.

Changes within living memory
Changes beyond living memory
Significant individuals

Significant historical events, festivals or celebrations

Early Learning
Goals: Past and
Present

Language

Opportunities and
experiences (specific
teaching)

Opportunities and
experiences
(continuous provision)

Talk about the lives
of the people
around them and
their roles in society;

Know some
similarities and
differences between
things in the past
and now, drawing
on their experiences
and what has been
read in class;

Understand the past
through settings,
characters and
events encountered
in books read in class
and storytelling.

Chronology: day,
night, morning,
afternoon, today, days
of the week,
yesterday, tomorrow,
week, month, year,
time before, after,
next, now, , later, long
ago

Changes within living
memory: old, new,
young, past, present,
life cycle, adult,
toddler, order,
change(d), grow(th),
season, die (plants)

Families: grandparent
(and other words, e.g.
Nan / Nana /
Grampy), parent,
special, birthday,

relation, cousin, auntie,

uncle, great-
grandparent.

Significant people:
jobs, King, Queen,
celebration, a long

Daily teaching of days of the
week.

Use of visual fimetable daily.

Specific teaching about
seasonal change.

Nursery rhymes as a stimulus
for comparing old and new
homes/ lifestyles/clothing.

Visit to the Museum of the
Home.

Talking about generations
within families - creating family
trees.

Learning about Kings and
Queens.

Explore toys now and then
(Book- Bear shaped)

Ask parents and grandparents
about favourite toys.

Exploring jobs in our
community.

Curiosity tables- old
artefacts to explore.

Include old artefacts
in the home corner -
clothing/appliances
etc.

Small world- a range
of old and new
vehicles/
people/buildings.

Images and books as
stimulus for different
areas of learning
showing past and
present to encourage
conversations about
differences and
change.

Fiction books about
the past (these should
be familiar to pupils)

Non-fiction books that
have clear images of
the past for discussion




time ago, inventor,
explorer, character,
cause

Understanding the past
through story:
difference, then, now,
old, new, history,
character, compare,
brave, kind, choice

Enquiry: compare,
younger, older,
similarities, differences

Non-fiction books
about explorers /
inventors that have
been read to pupils

Story images for
ordering / sequencing




Key Learning Outcomes - Early Foundations in History

Primary School

EYFS

What will pupils
know and be able
to do?

Know the difference between long ago and now.

Order modern and old objects or events using everyday language
related to time.

Know ‘my life’ is different from the lives of people in the past.

Chronology ¢ Know the days of the week, months of the year and about New Year.
e Begin to experience measuring time with timers and calendars.
¢ Know that a clock/watch tells us what tfime it is/when to do things.
Essential Time, week, month, year, later, long ago.
vocabulary
What will pupils e Compare life for their family now compared to life for their family in the

know and be able
to do?

Changes within
living memory
(linked to UTW
Science and UTW
Geography-
seasonal changes)

past e.qg. their lives full of technology compared to their grandparents’
lives with little technology.

Explore the ways in which life has changed over the time of our
parents, grandparents and great- grandparents.

Develop an understanding of how houses, clothes, transport and toys
have changed over time.

Know about life cycles e.qg. butterfly and frog, and recognise that
humans (and animals) change over time e.g. foetus to baby, toddler,
to child, to teenager, to adult, to elderly,

Relate the changing seasons to the passing of time.

Essential
vocabulary

Past,

present, life cycle, adult, toddler

What will pupils
know and be able
to do?

Talk about past and present events in their own life and in the lives of
family members.

Know about similarities and differences between themselves and
others, and among families, communities, cultures and traditions.

Their families e Linked to their family/people they know, understand that when you
(linked to grow up you don't go to school, you go to work and name some of
Geography and the jobs they could do.

RS)

Essential Relation, cousin, uncle, great-grandparents, job

vocabulary

What will pupils e Comment on images of familiar situations in the past.

know and be able
to do?

Give one cause of an event e.g. linked to pirates/dinosaurs.
Name people who help others in the community and talk about their
different roles.

Significant ¢ Know about one significant inventor and one significant explorer
people/events through stories.

locally

Essential Jobs, work, inventor, explorer, character, cause

vocabulary

What will pupils

Talk about common themes in stories about historical figures e.g.




know and be able
to do?

bravery, difficult choices, kindness.
¢ Compare and confrast characters from stories, including figures from

the past.
Understanding the
past through story
Essential History, character, compare, brave, kind, choice.
vocabulary
What will pupils ¢ Comment on images of familiar situations in the past.

know and be able
to do?

Enquiry (including

e Begin to make some accurate comparisons between modern and olf
objects.

¢ Find answers to simple question from writing or a picture.

e Look at books, videos, photographs, pictures and artefacts to find out

interpretation, about the past.

comparison,

similarities and

differences)

Essential Compare, younger, older, similarities, differences.

vocabulary




Big Ideas - these are the concepts taught throughout school that underpin our
History curriculum.

Moulton

Primary School

Community I Knowledge Invasion Civilisation Power | Democracy

EYFS Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Understanding the world

v Events beyond liviny Stone Age ficient Griace

s 9 Britain's settiement by Anglo-Saxons How did conflict change our local area in WW2
Past and Present "“"}“”Y B:°"Z° Age sind Scots POWER |
Talk about the lives of the Changes within living memory conORT '°"|A9° | DEMOCRACY Local history study
people around them and their ! POWER KNOWLEDGE INVASION KNOWLEDGE POWER
lec in soci COMMUNITY POWER CIVILISATION NVASION

roles in society. KNOWLEDGE COMMUNITY

ivilarites and KNOWLEDGE DOMOCRACT piassie COMMUNITY DEMOCRACY
Know some similarities an Army, City-State, Conflict, COMMUNITY

differences between things in
the past and now,

drawing on their experiences
and what has been read in
class.

Understand the past through
settings, characters and events
encountered in books read in
class and storytelling.

People, Culture and
Communities

Describe their immediate
environment using knowledge
from observation, discussion,
stories, non-fiction texts and
maps.

Know some similarities and
differences between different
religious and cultural
communities in this country,
drawing on their experiences
and what has been read in
class.

Explain some similarities and
differences between life in this
country and life in other
countries, drawing on
knowledge from stories, non-
fiction texts and — when
appropriate — maps.

Nationality, Rights, Society

City, Monarchy, King,
Merchant, Parliament,
Society, Religion

Settlement, Belief,
Conflict, Trade, Trade
routes

Kingdom, Monarchy, Trade,
Migration, Religion, Settlement,
Conflict, King

Democracy, Empire, Enemy, Military,
Belief, Navy, Rights, Ruler,
Settlement, Slave, Society, Trade,
Voyage and War

I
Monarchy, King, Conflict, Democracy, Dictator,
Freedom, Laws, Military, Parliament, Prime Minister,
Rights, War, Alley

Lives of significant people
1
KNOWLEDGE
COMMUNITY

Past, Rights, Discovery
Discrimination, Queen,
Monarchy, Explore
Society, Pioneer

Significant historical events,

people and
places in our locality

I
COMMUNITY
KNOWLEDGE

POWER

Monarchy, King, Queen,
Religion, Society, Trade,
Church, Settlement

Rome and its impact on
Britain

|
INVASION
POWER
CIVILISATION

Army, Confiict Empire,
Settlement, Rules / Law,
Rights, Tax, Trade,
Nation, Emperor,
Frontier, Religion

Viking and Anglo-Saxon struggle for
the Kingdom of England to the time
of Edward the Confessor
|

INVASION
POWER
COMMUNITY
Kingdom, Trade, Migration

Belief, Settlament, Heir, Monarchy,
Conflict, King, Religion

Compare non-European society with
Anglo-Saxons (Maya or Benin)
1

CIVILISATION
KNOWLEDGE
POWER
City-State, Conflict, Enemy, Famine,
King, Nobility, Queen, Belief, Ruler,

Rules and law, Settlement, Trade,
War

Windrush Generation

|
COMMUNITY
DEMOCRACY
POWER

Alliance, Ancestor, Army, Colony, Conflict,
Freedom, Migration, Immigration, Monarchy, Peace,
Rights, Rules, Society, Trade, Voyage, Religion,
Nationality

More lives of significant people
I

KNOWLEDGE
COMMUNITY

Explore, Rights,
Freedom, Society, Frontier,
Pioneer

Revisit events beyond living
memory
1
COMMUNITY
POWER
KNOWLEDGE
DEMOCRACY

City, Monarchy, King,
Merchant, Parliament,
Society, Religion

Achievements of an ancient
civilisation Egypt

CIVILISATION
KNOWLEDGE
POWER
INVASION

Empire, Kingdom, Settlement,
Society, King, Nobility, Power,
Queen, Beliefs, Trade, War,
Hierarchy, Slave




Thinking like a

historian

Moulton

Primary School

Teachers plan to model and teach how to think like a historian, developing the following é areas
of disciplinary knowledge over time — chronology, cause and consequence, change and
continuity, similarity and difference, evidence and significance.

Understand more complex terms

reasonable explanation for

time.

« different cultures and races

A %, Thinking like a hstorian
Cause & N Change & Similarity & O,
% Chronology £ ® ) Evidence @@ Significance
consequence v continuity difference m G
* To place events in order. * Question why things Can talk about: * Know about similarities and * Know that information * Recognise and describe
* To place numbers in order happen and give ® Changes that have happened differences between can be retrieved from special times or events for
To use words that indicate explanations. to themselves. themselves and others, and books and computers. family or friends.
past. * Begin to identify what made among families, « Begin to explore
* To identify how they have something happen. Nhat has stayed the same? and traditions, whether stories are real/ Can you tell me why it is
changed. g made-up through special?
EYFS g deiats What is different? A Z A
o Toidentify things that are What ha What is the same? events in their own lives
from the past/old. pRsnadt? Wy What is different? anid books,
 Start to use words and Where can | find the
phrases related to time. answer to my question?
What came before/after? How :::: Itofy7 real/ true or
have you changed? "
o Use words and phrases * Begin to recognise that Can begin to identify: Start to understand life was « Begin to identify different * Talk about who was
related to the past. significant events happened different for different people in ways we can find out about important e.g. in a simple
* Recognise that some because of a cause. ¥ the past: the past (e.g., photos, historical account.
objects belong in the past. « Begin to understand that @ old and new things in a stories, adults talking about « Talk about why they (who or
 Begin to understand where aspects of life changed picture. , the past, artefacts/objects) what) were important and
people and events fiton a following an event. ® what was different and what ®  rich and poor « Describe similarities and what changed/happened.
timeline. was the same when their ®  male and female differences between
* Recount changes within i parents and grandparents artefacts. Who was an important person?
living memory. HCKIpsopis coinget were children. ) « Look at pictures and photos | What did this person do?
Why did an event happen? Start to understand that this S g
 Understand where people : to identify things from the What important thing
a2 What happened as a result? may have been different in
and events fit within a o ihe 2 i past. happened?
chronological timeline. “M”’ "y; stayed the same! n‘,‘": ent places at the same « Know the difference between | What changed after this?
* Sequence photographs and o fact and fiction.
Years 1 + 2 obijects on a timeline. oI
W s it still li at today’
* When did it happen? Was this the same for iivicss wiatnilaid
* How do we know? everyone? i 2
o How can we tell an object How would life of a ##### Ilmh.f.;ctorﬁcﬁon’l
is from the past? person have been different?
Who would this have been
different for?
AQA Thinking like a historian
Cause & A Change & Similarity & 9,
T Chronology Al e () Evidence 820 Significance
consequence J continuity difference @ 0
* Develop an increasingly secure ®ldentify reasons for and C.an.identi‘fy between and Identify (by inclu‘dlng some . IdentifY different sources ?hat « Identify historically significant
dw.ntmo!oglcal knou'dedge of' local, results of people’s actions Wlthlr? periods: exan?pls) how life was different have given thgm information pe(?ple and' events froma
British and world history, using understand why people may . Th!ngs that stayed the same | for different people in the past: about. the period they are penod. of history and what
dates. have had to do something.  Things that changed studying. they did/happened.
* Use words and phrases related to Lok ks el s o rich and poor « Identify if a piece of evidence | e Begin to identify why what
¥ . for links a fects in 8 5 g
a specific period. brissislnig ki Make links eventsover | © male and female is first-hand or someone’s they did (or what happened)

view.

was important and how it

e | SRS R ot | S

a timeline (ma.t::;\;\g dates). ®Address and devise historical | Begin to note the similarities » Use evidence from a source
Years 3 +4 Uiy ical knowledaets ) about cause. and differences: Identify similarities and o answer a question or :’:’Y :::g' e

work out how long ago events ®Comment on the importance « within current period of differences between periods support and answer. WhP; did this do that
took Place. . of cause and effects for some history being s'“‘.j'ed" studied. was important?

ke Idec‘mfy paromen avends froma key events. & :hen cub:.en t pir::dc, What does this source tell What important thing
period of history and order them. 'mfymd":g gucec s Can you give an example of you? happened and what changed

How would you describe a period? didnta 2 compared to previous Fiow Dl e cifforent for Can you trust this source? e
What do we know about this time? m)’ e pper s periods studied. Soisons ko v et
What does AC/BC mean? at was the resu
Who was affected?
What was the impact of the What’h::my:dd\a Was this the same
event on others? F vhere? Where
past periods)? Why? diff ik 2 et
What other period of history is How was it diflerani?
that the same as/different to?

* Develop an increasingly secure ®Examine causes and restlts: | €30 identify and explain within « Explain (by including some * Begin to identify primary and « Identify historically significant
chronological knowledge of local, of great events and the and between periods of history: examples) how life was secondary sources. |dentify people and events from a
British and world history, using % « Key changes. different for different people different evidence that period of history. Explain why
d impact on people. ek 3 5 2 s

ates. « Similarities. in the past: supports a point they are they were significant.

« Order a greater number of ®Explain historically © Why certain changes were  Explain similarities and making. * Describe and explain why
significant events, movements and significant events in terms important. differences between periods * Select relevant sections of what they did (or what
dates on a timeline. of cause and effect using  Subtle differences between studied. historical information to happened) was important

* Describe the main changes in a evidence to support and similarities. * Attempt to explain reasons answer a question/enquiry. and how it changed things
period in history and place them illustrate their explanation. * How changes may have been for these differences or for people.
in the correct orde.r. o e diff‘erem in different ‘places e>.(plain the reasons other What is the evi o Why was this person

Years 5 + 6 . Sun.\on‘;anfs:.lhe main els/-er‘\v.s fr::\ a SFevertoareidentifiod and ’;d.unng the same period of give. this? Impoﬂal x‘t s %
ponoc ot istoly, explering ¥ explained. L How reliable is this source? Explain izl
order of events and what that was important?

h o Which groups was this Why do you think that? What iricact did this:

e : ) Which changes were most different for? What is the viewpoint of this s i

low long ago did this event take Why was it important? have on events or people?

2 significant? Why? Why was there this difference? | person? How do you know? 3
placet ” How do key events link? Did it change like this Why do people believe thers What jmpiect chd this svent for
How was life di samo? What influenced these 9 for > this diffe: 2 period of history) have on
g | - ehemerer e | Vo mme S
uring this pet there
2 How did life change following

this?




The subject content for each year group is as follows:

Term 1

Term 2

Term 3 Term 4

Term 5

Term é

Year |

Changes within
living memory

COMMUNITY
KNOWLEDGE

Nationality,
Rights, Society

6 Lessons (2
Weeks)

Lives of significant people

KNOWLEDGE COMMUNITY

Past, Rights, Discovery Discrimination,

Queen, Monarchy, Explore Society,
Pioneer

6 Lessons (2 Weeks)

Year 2

Significant

historical events,

people and
places in our
locality

COMMUNITY
KNOWLEDGE
POWER

Trenches,
Regiment,
Orphanage,
Soldier,
Lieutenant,
Battalion

6 Lessons (2
Weeks) - Use
previously

Events beyond living memory

COMMUNITY POWER KNOWLEDGE

DEMOCRACY

City, Monarchy, King, Merchant,
Parliament, Society, Religion

6 Lessons (2 Weeks)




prepared Walter
Tull planning

Year 3 Stone Age Bronze Age Iron Age Rome and its
KNOWLEDGE COMMUNITY POWER impact on Britain
Settlement, Belief, Conflict, Trade, INVASION POWER
Trade routes CIVILISATION
9 Lessons (3 Weeks) Army, Conflict
Empire, Settlement,
Rules / Law, Rights,
Tax, Trade, Nation,
Emperor, Frontier,
Religion
9 Lessons (3 Weeks)
Year 4 Britain’s Viking and Anglo- | Achievements of an ancient civilisation

settflement by
Anglo-Saxons and
Scofts

INVASION POWER
COMMUNITY

Kingdom,
Monarchy, Trade,

Saxon struggle for
the Kingdom of
England to the
time of Edward
the Confessor

INVASION POWER
COMMUNITY

Egypt

CIVILISATION KNOWLEDGE POWER
INVASION

Empire, Kingdom, Settlement, Society,
King, Nobility, Power, Queen, Beliefs,
Trade, War, Hierarchy, Slave Shang
Dynasty, Sumer and Indus Valley




Migration,

Kingdom, Trade,

Religion, Migration Belief, ? Lessons (3 Weeks)
Settlement, Settlement, Herr,
Conflict, King Monarchy,
Conflict, King,
6 Lessons (2 Religion
Weeks)
3/4 Lessons (1
Week)
Year 5 Ancient Greeks Compare non-European society with
Anglo-Saxons (Maya)
POWER DEMOCRACY KNOWLEDGE
CIVILISATION CIVILISATION KNOWLEDGE POWER
Army, City-State, Conflict, Democracy, City-State, Conlflict, Enemy, Famine,
Empire, Enemy, Military, Belief, Navy, King, Nobility, Queen, Belief, Ruler, Rules
Rights, Ruler, Settlement, Slave, Society, and law, Settlement, Trade, War
Trade, Voyage and War
Ancient Greece ? Lessons (3 Weeks)
9 Lessons (3 Weeks)
Year 6 Yé A study of an Windrush Generation Local history study - Boot and shoe

aspect or theme
in British history
that extends
pupils’
chronological
knowledge
beyond 1066 -
Battle of Britain

POWER
INVASION
COMMUNITY

Monarchy, King,

COMMUNITY
DEMOCRACY
POWER

Alliance, Ancestor, Army, Colony,
Conflict,

Freedom, Migration, Immigration,
Monarchy, Peace,

Rights, Rules, Society, Trade, Voyage,

Religion,
Nationality

6 Lessons (2 Weeks)

industry
COMMUNITY

2/3 Lessons (1 Week)
Monarchs

POWER

INVASION
DEMOCRACY

Conflict, Conquest,




Conflict,
Democracy,
Dictator,
Freedom,

Laws, Military,
Parliament, Prime
Minister, Rights,
War

Empire, Monarchy,
Queen, King Ancestor,
Aristocracy, Church,
Religion, Peace, Nation,
Parliament

Society, Rules / law

6 Lessons (2 Weeks)




National Curriculum Programme of Study - History

By the end of Key Stage One

changes within living memory. Where appropriate, these should be used to reveal aspects of change in national life

events beyond living memory that are significant nationally or globally [for example, the Great Fire of London, the first aeroplane flight or
events commemorated through festivals or anniversaries]

the lives of significant individuals in the past who have contributed to national and international achievements. Some should be used to
compare aspects of life in different periods [for example, Elizabeth | and Queen Victoria, Christopher Columbus and Neil Armstrong, William
Caxton and Tim Berners-Lee, Pieter Bruegel the Elder and LS Lowry, Rosa Parks and Emily Davison, Mary Seacole and/or Florence Nightingale
and Edith Cavell]

significant historical events, people and places in their own locality.

By the end of Key Stage Two

changes in Britain from the Stone Age fo the Iron Age

the Roman Empire and its impact on Britain

Britain's settlement by Anglo-Saxons and Scots

the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor

a local history study




a study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066

the achievements of the earliest civilizations — an overview of where and when the first civilizations appeared and a depth study of one of the
following: Ancient Sumer; The Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient China

Ancient Greece - a study of Greek life and achievements and their influence on the western world

a non-European society that provides contrasts with British history — one study chosen from: early Islamic civilization, including a study of
Baghdad c. AD 900; Mayan civilization c. AD 900; Benin (West Africa) c. AD 9200-1300.




History Progression of Skills

Historical Enquiry

National Curriculum Aims

Chronology

know and understand the history of these islands as a coherent, chronological narrative, from the earliest times
to the present day: how people’s lives have shaped this nation and how Britain has influenced and been
influenced by the wider world

Cause & consequence

understand historical concepts such as continuity and change, cause and consequence, similarity, difference
and significance, and use them to make connections, draw contrasts, analyse trends, frame historically-valid
questions and create their own structured accounts, including written narratives and analyses

Change & continuity

understand historical concepts such as continuity and change, cause and consequence, similarity, difference
and significance, and use them to make connections, draw contrasts, analyse trends, frame historically-valid
questions and create their own structured accounts, including written narratives and analyses

Similarity & difference

understand historical concepts such as continuity and change, cause and consequence, similarity, difference
and significance, and use them to make connections, draw contrasts, analyse trends, frame historically-valid
questions and create their own structured accounts, including written narratives and analyses

gain historical perspective by placing their growing knowledge into different contexts, understanding the
connections between local, regional, national and international history; between cultural, economic, military,
political, religious and social history; and between short- and long-term timescales

Evidence

understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims,
and discern how and why conftrasting arguments and interpretations of the past have been constructed

Significance

understand historical concepts such as continuity and change, cause and consequence, similarity, difference
and significance, and use them to make connections, draw conftrasts, analyse trends, frame historically-valid
questions and create their own structured accounts, including written narratives and analyses

know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the
expansion and dissolution of empires; characteristic features of past non-European societies; achievements and
follies of mankind




Year 1 - Changes within living memory

Chronology

Cause & consequence

Change & continuity

Similarity & difference

Evidence

Significance

How have you
changed since you
were born?

What are the stages
in your lifee

When were shops
different to ours a
long time ago?

In this study, when we
say along time ago,
how many years do

we meane

Why have shops
changed?

What made shops
change?

How have shops
changed in your
community?

Has all that change
been good for shops?e

Are there any shops
that have stayed the
same?

Are there any shops
that have not stayed
the same?

What are
supermarkets?

What shops in your
community are similar
to shops in the past?

What shops in your
community are
different to shops in
the paste

How do we know
about the past?

What helps us know
about shops a long
time ago?

Who do you know
who used shops a
long time ago?

What is the big
difference between
shops today and
shops a long time
ago (1950s) What
significant difference
did selfserving make
to shops a long time
ago?

Year 1 -The lives of significant individuals

Chronology

Cause & consequence

Change & continuity

Similarity & difference

Evidence

Significance

What happened and
whene What was life
like at that time for
these people?

What things did they
have that were similar
fo us?e

What happened that
led Mary Anning to
discover fossilsg

What happened to
Mary Anning as @
result of her
discoveriese

How has the way
people think about
the past changed

because of the
discoveries of Mary
Anning?

How has the way
people think about

What do you notice

that is similar about

when Mary Anning
lived and today?

What do you notice
that is different about
when Mary Anning
lived and today?

Why do we need to
know about the past?

How do we know
about the past?

What things tell us
about the past?

What did Mary
Anning do that was
significante
Why was that?

What did David
Attenborough do that
was significante Why
was thate




What things did they

What happened that

wild animals and the

have that were led David environment
different? Attenborough to film | changed because of
wildlife David Attenborough'’s
documentaries? films?e
What was the
consequence David
Attenborough making
his films2
Year 2 - Events beyond living memory
Chronology Cause & consequence | Change & continuity | Similarity & difference Evidence Significance

When did the Great
Fire of London start?

What day did the fire
starte What day did
the wind change
direction?

Did the fire start to
dwindle before the
wind changed?

What was the
consequence of the
Great Fire of London?

How does the word
flammable connect
to how the fire
spread?

Did the wind help or
hinder the spread of
the firee

How did London
change as a result of
the firee

What were the main
things that changed?

Was all of London
destroyed by the fire?

What buildings
survived the fire2

What was different
about the way fires
were put out in 1666
compared with
today?

What was different
about the way
people lived in
Londonin 1666
compared with

today?

How do we know
about the fire2

What sources tell us
about the fire?

Why weren't there
any photographs
takene

What artefacts tell us
about the Great Fire?

What's important to
know about the
Great Fire of London?

Who were the
significant people at
the time of the fire?

What did they do?

Were they
significantly good or
significantly bad@e

Was the act of
burying parmesan
cheese and wine by
Samuel Pepys the
most important thing
to know about the




fire?

Year 2 - Local History - study significant people places and events (Walter Tull)

Chronology

Cause & consequence

Change & continuity

Similarity & difference

Evidence

Significance

What happened and
when? What else do |
know that happened
at the same time but
in a different place?

Conftrast the time
children have been
alive with the timeline
to give a sense of

scale and
comparison

What events caused
things to change?

What events led to
significant change?

What people were
involved in making
change happen?

What was the
consequence of
change?

What changed over
time?

Why did things
change?

What has stayed the
same?

Why do you think they
have stayed the
same?

What do you notice is
similar in
Northampton today?
Why is that?e
What do you notice
that is different in

Newmarket today?

Why is that?

Why do we need to
know about the past?

How do we know
about the past?

What is historical
evidence?¢

What evidence helps
us to know about the
paste

What events were
significant in the
history of
Northampton?

What people made
significant decisions
or took significant
actions that affected
Northampton?

What actions do you
think were
significantly good?
Why was that?
What actions do you

think were

significantly bad?

Why was that?




Year 3 - Changes in Britain from Stone age to the Iron Age

Chronology

Cause & consequence

Change & continuity

Similarity & difference

Evidence

Significance

What is the name of
the oldest Stone Age?

What does Mesolithic
mean?2

How does the
Neolithic period
connect to
Palaeolithic and
Mesolithic times?

What is the order of
the Stone Age?

What words help us
explain that?

Name the periods of
time from the
beginning of the
Stone Age to the end
of prehistory in Britain.

What technology
helped people make
changes in the Stone

Age?

Why did people of
the Stone Age stop
using temporary
homes?

What was the
consequence of
domesticating
animals?e

Why do historians use
the terms Stone Age,
Bronze Age and Iron
Age to describe those
periods of fime?¢

How did the way of
life in prehistoric
Britain change
because of
technology?

How did migration
influence the
technology used in
the Stone, Bronze and
lron Ages?e

How did burials
change?

Why was bronze more
desirable than stone?

Why was iron more
desirable than
bronze?

What were the big
differences between
the Stone Age and
the Bronze Age?

What were the big
differences between
the Bronze Age and

the Iron Age?

What was similar
between the
Neolithic fimes and
the Bronze and Iron
Age?

Were the ways
people buried their
dead similar or
different?

How were
monuments used in
the Stone Age?

Was this the same in
the Bronze and Iron
Age?

What artefacts and
monuments tells us
about the Stone
Age?

Were there any
settlements found to
tell us about the
Stone Age?

What artefacts,
burials and
settlements tell us
about the Bronze

Age?¢ What artefacts,

burials and
seftflements tell us
about the Iron Age?

Some people say that
Stone Age humans
were not clever or
intelligent. Do you
agree or disagree?

Why?¢

What part did the
migration of people
play in advancing
technology in the
Stone, Bronze and
Iron Ages?e

What was the
significance of
discovering how to
make bronze and iron
toolse

Why is Stone Henge
significant?




Year 3 -The Roman Empire and its impact on Britain

Chronology

Cause & consequence

Change & continuity

Similarity & difference

Evidence

Significance

What other periods of
time do pupils know
about?

How do these
connect with the
Romanse

What was happening
in Rome at the same
time when Britons
were in the Iron Age?

Know and recall
significant dates, such
as AD 43 Second
Roman Invasion of
Britain. Explain and
use BC (BCE) and AD
(CE) accurately in the
context of the Iron
Age and the Roman
Empire.

What caused the
Romans to invade
Britaine What did the
Romans do that led
to significant
change?

Which significant
people were involved
in making change
happen?

What was the
consequence of the
actions the Romans

took?

Why didn't the
Romans invade the
northern regions of

Britain?e

What caused the
Romans fo leave
Britaine

How did Iron Age
Britain change
because of the

Roman invasion?e

Why did things
change?

What stayed the
same?

What continuity did
the Romans bring
from their Empire?

Why was technology
important to the
Romans?

What technological
advances did the
Romans bring?2

Was this sustained?
Were Britons
prepared to defend
their country after the
Romans left?

What do you notice
that was similar in
Rome and Britain at
that fime?

What do you notice
that was different
between Rome and
Britain af that fime?

How were the Celts
different to the
Romans?

How were their armies
different? Why was
that?

Why do we need to
know about the past?

What is historical
evidence®?

How do we know
about the Roman
past in Britain?2

What evidence helps
us to know about the
paste

Why is there more
evidence of the
Romans than of Iron
Age Britons?e

What events were
significant in the
period when the
Romans invaded

Britaine

What people made
significant decisions
or took significant
actions that affected
Britaine

What actions do you
think were
significantly good?

Why was that?
What actions do you
think were
significantly bad?
Why was that?




Year 4 - Britain’s settlement by Anglo - Saxons and Scots

Chronology

Cause & consequence

Change & continuity

Similarity & difference

Evidence

Significance

Which empire
crumbled and left
Britain unable to
defend itself from
invaders?

When did that
happen?

When do historians

think the Scots and

Picts started raiding
southern Britaine

When did the
AngloSaxons arrive in
Britaine

What caused the
Picts and Scots to
start raiding southern
Britain?

How is the Roman exit
connected to the
arrival of the
AngloSaxon in Britain?

What caused the
Anglo-Saxons
settlement of Britain?e

How did Britain
change in Roman
times?

Did the way of life,
that the Romans
create, stay the same
in Britain when they
left? How did Britain
change when the
Anglo-Saxons
arrived?

How did religion
change in Britain
during the fime of the
Anglo-Saxons?

What was different
about the way of life
in Britain through the

Anglo-Saxonse

What religion did
people believe
before the Anglo-
Saxons arrived?

How did small tribes
and warrior kings
change with the
presence of the

Anglo-Saxonse

What evidence tells
us about the
AngloSaxon way of
life2 True or False?

AngloSaxons lived in
a period called
prehistory. Explain
why you think that.

What is a manuscript?
How do these tell us
about the past?

What were the
significant changes to
the way of life in
Britain after the
Romans left?

How would you
connect Bede and
the word
‘significant’?

How did the
AngloSaxons change
the way that Britain
was rulede

Explain the
significance between
King Ethelbert of Kent

and Augustine.




Year 4 - The Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor

Chronology

Cause & consequence

Change & continuity

Similarity & difference

Evidence

Significance

When did the Vikings
arrive in Britain?

What 4 significant
events can you
remember that

shaped the Viking

and Anglo-Saxon
struggle for the
Kingdom of England?

What caused the
Vikings to to start
raiding Britain?2

What was the
conseqguence of the
Battle of Edington?

Did Christianity
change Viking beliefs
and way of life?

Which battle
ultimately ended the
Viking era in England?

How did the
Kingdoms of England
change as a result of
the Viking invasions?

How did Britain
change when the
Vikings arrived?

How did Danelaw
bring change to
England?

How did religion
change in Britain
during the fime of the
Anglo-Saxons and
Vikings?

What was different
about the Viking way
of life in England?

Were the
AngloSaxons and
Viking different?
Thinking about
exploration, where in
the world did the
Vikings venture to?

What evidence tells
us about the Viking
way of life?

True or False?
Manuscripts and
writing was the only
evidence about the
Viking way of life in
England. What
evidence tells us
about the first Viking
raids?

Why was the death of
King Edmund
significante

How would you
connect King Canute
and the word
‘significant’e

Why was the Battle of
Stamford Bridge a
significant loss for the
Vikings¢

Explain why the
fleeing English king's
journey to Normandy

was significant.

(Ethelred the
Unready)




Year 4 - The achievements of the earliest civilisations - Egypt study

Chronology Cause & consequence | Change & continuity | Similarity & difference Evidence Significance
What were the three What was the How did burial What beliefs did alll What range of Which pharaohs were
kingdoms of the purpose of building change throughout ancient Egyptian evidence tells us the most successfule
ancient Egyptians? pyramids?e the ancient Egypftian kings have in about the the ancient | How do we know?

When and where do
archaeologists think
the ancient Egyptian
civilisation begane
How did the ancient
Egyptian technology
change over time?

How long did the
ancient Egyptian
religion endure?

Is that longer or
shorter than
Christianity?

In your opinion, what
caused the rise or fall
of an ancient
Egyptian kings’
powere What was the
consequence of
weak leadership?

What caused the Nile
to flood?

How did ancient
Egyptian kings use this
seasonal knowledge
to their advantage?
How did the ancient

Egyptian civilisation
end?¢

civilisation?

Rameses Il was
described as one of
the most successful

pharaohs. How do we
know?e

Were all ancient
Egyptian kings male?

What other
civilisations influenced
the ancient Egyptian
way of life¢

common?e

What symbols
represented a
pharaoh?

Which ancient
Egyptian king tried to
change the structure
of the ancient gods?

What happened?
What did his son do?

Egyptian civilisation?2

Why was the Rosetta
Stone such an
important
archaeological find?

Why was writing such
an important
invention for the
ancient Egyptians?

What legacy did that
leave?

Even though
Tutankhamun's tomb
didn't offer the full
glory other kings were
afforded, it was a
unique find of
immense importance.
Why was that?

What significant
events happened in
the Old Kingdom?2

How do we know?
What significant
events happened in
the Middle Kingdom?2

How do we know?
What significant
events happened in
the New Kingdom?

How do we know?¢




Year 5 - Ancient Greece - a study of Greek life and achievements and their influence on the western world

in Ancient Greece?

Use a timeline — what

else

was happening in the

world

during these three
Ancient

Greek periods?

ancient times

Were there any things
that remained
constant
through the Ancient
Greece civilisation?2

different?

Chronology Cause & consequence | Change & continuity | Similarity & difference Evidence Significance
Name the three What led to the rise How did the early Think about Antigquity What was significant
periods of the Ancient form Greek citystates. describes the about the rise of.
that you studied Greek civilisation? of democracy in What was ancient past, democracy in
about Ancient similar and what including the Athens?
Ancient Greece. Why were they so Greece lead to laws was different Egyptians, Greeks
powerfule and between them? and Romans. How has that
When were those rules todaye influenced
three What legacy did Compare the What evidence the way western
periods in time? the Ancient Greeks What significant Ancient Greek explains how the countries choose their
leave? changes happened beliefs with the people of Ancient leaders?e
What was happening in Roman beliefs. Greece lived?
in True or false? The Ancient Greece What do you Ancient Greece had
Ancient Britain at the Olympic games between 800 BC and think was similar How do we know? phenomenal thinkers
same today are very 500 BCe and what was
time as the Classical similar to those in
Period

—who do you
remember
and why?¢




Year 5 - Study the Maya civilisation and compare to the Anglo-Saxons c. AD 900

Chronology

Cause & consequence

Change & continuity

Similarity & difference

Evidence

Significance

Describe the changes
the Maya civilisation
went through
between AD 250 and
AD 900.

What was happening
in Britain at the same
time as the Maya
were at their most
powerful?

How had Britain
changed during the
rise and decline of
the
Maya civilisation?2

What were the
factors
historians thought led
to the decline of the
Maya?

What was the effect
of
fighting between
citystates?

What effect could
deforestation have
had on the
environment around
city-statese

How did Maya
civilisations change
through their
innovationse

During the period AD
250 to AD 900, what
stayed the same for
the Maya civilisation?2

Why do you think the
Maya civilisation
declined?

Agree or disagree?
The Maya civilisation
ended in AD 900.

What was similar
between Maya
citystates and
AngloSaxon
kingdoms?

What was different
between Maya
citystates and
AngloSaxon
kingdoms?

What other
civilisations across the
world had similarity to

the Maya? Why do
you say thate

How do we know
about the Maya
civilisation?2

Which sources do you
think were the most
useful to know about
the Maya people and
their way of life2

What are Maya
glyphs, stelae and
codex?

Why were stelae
useful to
archaeologistsg What
did they tell them?

What were the
significant Maya
inventionse

Which of the Maya
inventions do you
think were the most
significante Why do
you think that?




Year 6 - The Battle of Britain

Chronology Cause & consequence | Change & continuvity | Similarity & difference Evidence Significance
When was World War What caused Nazi How did the invasion How was life in What actions tell us What allied invention
One? Germany to invade | of Poland and France Great Britain about the terrible detected enemy
Poland in 19392 in 1939 change different because of and iniquitous aircrafte Why was this
Europe? the war? beliefs Hitler held? significant?
Rationing was

How do we know
infroduced in

When did Hitler's Nazi
What was the effect
What were the big
about the Battle of
January 1940, why

Germany invade
Poland on other countries? Did any countries
and France? decide not to be on things that
What were the one side or the other?e changed? Britain?e
Describe the onset of consequence of Why do you think was this significant?e
World War Two in Hitler's actions for some countries Was life at home What sources tell
chronological order. people in Poland, decided to the same? us about the Battle What actions did ‘the
France and Great side with Nazi of Britain? few' take that made
Germany? Do you think a significant
newspapers in contribution to the
warg

Britain?e
Germany reported

Describe the events
How did Great Britain
the same asin

of the Battle of Britain
in chronological Rationing was a
order. consequence of change as a result of
what actions taken the ware Great Britaing
by Nazi Germany?¢




Year é - The Windrush Generation

Chronology

Cause & consequence

Change & continuity

Similarity & difference

Evidence

Significance

Who discovered the
Caribbean island of
Jamaicao?

When was the
Second
World War?e

When did the first
Windrush pioneers
arrive at Tilbury
Docks?

What year was
slavery
abolished?

How long was
England
involved in the slave
frade?

How many years
have
the Windrush pioneers
enriched English
culturee

What drove English
slave fraders to
expand their
iniquitous business?

Why were there so
many slaves
needed?

What caused the
Windrush pioneers
to leave their
islands and settle in
England?

What pull factors
aftracted Jamaican
men, women and
children fo
London?

What was different
for the Windrush
pioneers when
they disesmbarked
from MV Empire
Windrushe

How were many of
the Windrush
pioneers freated
on arrival to
Britain?e
Why do you think
thate

How did the
Windrush pioneers
keep true to their
way of life¢ What

didn’t they

change?

How different were
the skills and
education of the
original Windrush
pioneerse

How did the culture
of
Britain change
because of the arrival
of the Windrush
pioneerse

Why does the
Windrush Foundation
dispute the term
‘immigrant’ when it
was used to describe
the people of the
Windrush generation?

What best tells us
about the way the
Windrush pioneers

were treated?

How do we know
about the positive
change and
Caribbean culture
the
Windrush pioneers
brought to London?

Social media we
have

today didn't exist
when the Windrush
pioneers arrived. Do

you think it would

have helped or

hindered the way

they were freated?

What was significant
about Emancipation
Day?

How significant were
Hitler's actions and
the
Second World War in
shaping the future for
the
Windrush pioneers?

Why was the date
22nd
June 1948 significante

What significant
changes
did parts of London
undergo because of
the
Windrush pioneers?

Recently, the British
government has
been
forced to apologise
for
mistreating
generations
of Windrush pioneers.
Why is this significant
and what can we




learne

Year 6 - Study five monarchs through time

Chronology

Cause & consequence

Change & continuity

Similarity & difference

Evidence

Significance

Put the monarchs in
chronological order.
Explain your choices.

Name different
people or eventsin
fime, such as Anne

Boleyn or the
Industrial Revolution —
pupils make relevant

connections to the
nearest monarch in
fime.

How long did each
monarch reign for?
Are there any
patterns
between length of
reign and success for

Select a monarch.
Describe a significant
event in their reign.
Explain the cause of
that event and the
consequence.

For example...

What caused
Elizabeth I's war with
Spaine What were the
consequences?

What caused the
Norman invasion?
What were the
conseqguences

Which monarch kept
things mostly the
same?2 Why do you
say that2 What
evidence tells you
thate

Which monarch
made
lots of changes? Why
do you think thate
What evidence tells
you that?

Britaine

Out of the five
monarchs studied,
are
there any similarities
between them?

What were the
significant differences
between the five
monarchs studied?e

Did any of the
monarchs have
similar
reignse Which one
was the longest
reign?

Was that good for
Britaine

What tells us about
the past of each
monarch?

Which sources are
more reliable than
otherse Why is thate

Where would you go
to find about more
about each
monarch?

What do you need to
be careful with when
using sources of
evidence?

Which monarch had
the most significant
impact on Britain?

Which monarch, do
you think changed
Britain for the beftter?

Why is that?

Which monarch do
you think changed
Britain for the worse?¢

Why is that?

Do all of the
monarchs studied
have a significantly
good or a significantly
bad impact on
Britain?e




Year 6 - Local study - Boot and Shoe Industry

Chronology

Cause & consequence

Change & continuity | Similarity & difference

Evidence

Significance




Progression and Sequence of History

Unit title and Previous Learning Learning focus Tier 2 Vocabulary | Tier 3 Vocabulary
substantive focus (Multiple Meaning | (Subject Specific)
or High
Frequency)
Year 1 Y1 The lives of Science Mary Anning legacy fossil
significant people Animals, including Who was Mary Anning? inspire documentary
humans What did she do? revealed significant
KNOWLEDGE Plants. What did Mary Anning explore naturalist
COMMUNITY discover?e similar expedition

Past, Rights, Discovery
Discrimination,
Queen, Monarchy,
Explore Society,
Pioneer

Past and Present

Talk about the lives of
the people around
them and their roles in
society.

Know some similarities
and differences
between things in the
past and now,
drawing on their
experiences and
what has been read
in class.

Understand the past
through settings,
characters and
events encountered
in books read in class
and storytelling.

People, Culture and
Communities
Describe their
immediate
environment using

David Attenborough
Who is David
Attenborough?
What does he do?¢

What has David
Attenborough achieved?

Compare

Compare the lives of Mary
Anning and David
Attenborough. What was
similar and what was
different?




knowledge from
observation,
discussion, stories,
non-fiction texts and
maps. Know some
similarities and
differences between
different religious and
cultural communities
in this country,
drawing on their
experiences and
what has been read
in class. Explain some
similarities and
differences between
life in this country and
life in other countries,
drawing on
knowledge from
stories, non-fiction
texts and —when
appropriate — maps.

Year |

Y1 More lives of
significant people

KNOWLEDGE
COMMUNITY

Explore, Rights,

Freedom, Society,

Frontier, Pioneer

EYFS
Past and Present

People, Culture and
Communities

History
Lives of significant
people

Science
Animals, including
humans Plants

Pioneer
Who was Neil Armstrong?
What did he achieve?

Explorers

Who is Mae Jemison?
What did she achieve?
Who is Bernard Harris Jre
What did he achieve?
Who is Tim Peake? What
did he achieve?

Remember

legacy
inspire
pioneer
explore
similar

orbit
racism
significant
astronaut
expedition




Compare the
achievements of two
significant individuals.
What was similar and what
was different?

Study a third significant
individual from the above.

Year 2

Y2 Events beyond
living memory

COMMUNITY POWER
KNOWLEDGE
DEMOCRACY

City, Monarchy, King,

Merchant,
Parliament, Society,
Religion

EYFS
Past and Present

People, Culture and
Communities

History

Lives of significant
people More lives of
significant people

Science
Everyday materials

When and where?

Where is London?

When was the Great Fire of
London?

What?

How did the fire start? Why
did the fire spread so
quicklye

Study Sunday 2nd
September 1666 - Where
did the fire spread to?

Study Monday 3rd and
Tuesday 4th September
1666 - Where did the fire
spread to?¢

Study Wednesday 5th and
Thursday 6th September
1666

Evidence and change
How do we know about
the Great Fire of London?

bustling
raged
extinguished
merchant
engulfed

flammable
devoured
possessions
ineffective
doused




Study sources of evidence,
including artefacts,
newspapers and diary
entries from Samuel Pepys
and John Evelyn. What
effect did the fire have on
London?

As a consequence of the
fire, what changes were
made to London?

Year 2

Y2 Significant
historical events,
people and places in
their own locality

COMMUNITY
KNOWLEDGE POWER

Monarchy, King,
Queen, Religion,
Society, Trade,
Church, Settlement

EYFS
Past and Present

People, Culture and
Communities

History
Lives of significant
people

More lives of
significant people

Events beyond living
memory

Local History - Walter Tull

To recall facts about a
significant historical
figure - Walter Tull
(childhood, schooling,
football career, soldier)

To create a timeline of
events in a significant

figures life (Timeline of

Walter Tull's life)

To understand living
conditions in WW1 (What
was life like for Walter in
the trenches?)

To compare changes in
childhood scenarios
(Walter’s childhood
compared to today'’s
childhood).

Past
present
similarities
differences
World War 1
(WW1)

frenches
regiment
orphanage
soldier
lieutenant
battalion




To recall facts about a
significant historical
figure - comparison to
Frank Anderson.

Year 3

Y3

Changes in Britain
from the Stone Age
to the Iron Age

KNOWLEDGE
COMMUNITY POWER

Settlement, Belief,
Conflict, Trade, Trade
routes, Migration

EYFS

Past and Present
People, Culture and
Communities

History

Lives of significant
people

More lives of
significant people
Events beyond living
memory

Revisit events beyond
living memory

Science
Rocks

Stone Age

Intfroduce the three
periods of fime in the Stone
Age.

What were Palaeolithic
fimes like?

How do we know?

What were Mesolithic times
like?

How do we know?

What were Neolithic times
like? How do we know?

Bronze Age

When was the Bronze
Age?

What was the Bronze Age
like?e

How do we know?e How
was the Bronze Age
different to the Stone Age?

Iron Age

When was the Iron Age?
What was the Iron Age
like?e

How do we know?

What changes do
artefacts, burials and
monuments tell us about
the difference between

ancient
community
dense
extinct
roaming
prehistory

domesticated
arid

gatherer
nomad
reared
submerged




the Stone Age, Bronze Age
and Iron Age?

Year 3 Y3 The Roman Lives of significant People and belief previously amphitheatre
Empire and its impact | people Who were the Romans? conguered emperor
on Britain More lives of What was it like to live in rebellion aqueducts

significant people Rome? luxurious invasion
INVASION POWER Events beyond living culture barbarian
CIVILISATION memory The invasion of ancient settlement forum
Revisit events beyond | Britain
Army, Conflict living memory Remember the Celfic
Empire, Settlement, Changes in Britain people: what was it like to
Rules / Law, Rights, from the Stone Age to | live during the Iron Age?
Tax, Trade, Nation, the Iron Age When did the Romans
Emperor, Frontier, invade Britain?e
Religion Science
Rocks Resistance and change
Who resisted the Roman
invasione
Technology: how did
Britain change under
Roman rule?

Year 4 Y4 Britain's settflement | Changes in Britain Cause abandoned heptarchy
by Anglo-Saxons and | from the Stone Age to | Why did the Anglo-Saxons | defenceless laden
Scofts the Iron Age come to Britain?2 dominant sporadic

Where did the Anglo- missionary vanquish
INVASION POWER The Roman Empire Saxons come from? pagan viewpoint
COMMUNITY and its impact on reliant migration

Kingdom, Monarchy
Trade, Migration,
Religion, Settlement,
Conflict, King

Britain

Anglo-Saxon life in Britain
What was life like for
Anglo-Saxons in Britain?
What kingdoms were
formed by the Anglo-
Saxonse

Evidence




How do we know about
the AngloSaxonse

Religion

How did religion influence
the AngloSaxonse How do
we know this?

Year 4

Y4 The Viking and
Anglo-Saxon struggle
for the Kingdom of
England to the time
of Edward the
Confessor

INVASION POWER
COMMUNITY
DEMOCRACY

Kingdom, Trade,
Migration Belief,
Settlement, Herr,
Monarchy, Conflict,
King, Religion

Changes in Britain
from the Stone Age to
the Iron Age

The Roman Empire
and itsimpact on
Britain

Britain's seftlement by
Anglo-Saxons and
Scots

Origins

What was life like for
Vikings?

When did the Vikings
aftack Britain®?

Settlement

Where did the Vikings
invade and settle?

Why were the Vikings so
feared and

successfule

Struggle for power

When were the Vikings
most powerful?

What peace was agreed
between the
Anglo-Saxons and Vikings?

Consequence

What happened to the
Vikings in

England?

Why did the Normans and
Vikings both

think they had the right to
the throne of

England?

contested
exile
descendant
heir

plunder
fruce

decimated
incursion
ransack
severed
martyr
marauding




Year 4

Y4 The achievements
of the earliest
civilizations Ancient
Egypt

CIVILISATION
KNOWLEDGE POWER
INVASION

Empire, Kingdom,
Settlement, Society,
King, Nobility, Power,

Queen, Beliefs, Trade,

War, Hierarchy, Slave

Changes in Britain
from the Stone Age to
the Iron Age

The Roman Empire
and itsimpact on
Britain

Britain’s seftlement by
Anglo-Saxons and
Scofts The Viking and
AngloSaxon struggle
for the Kingdom of
England to the time of
Edward the Confessor

People and place

Who were a few of the
earliest civilisations and
what did they achieve?

Who were the ancient
Egyptians and where did
they livee

Ancient Egyptian
kingdoms

The Old Kingdom: who
was significant and what
did they achieve?

The Middle Kingdom: who
was significant and what
did they achieve?

The New Kingdom: who
was significant and what
did they achieve?
Achievements and beliefs
Achievements: how and
what did the ancient
Egyptians write?2

Achievements: How did
the ancient Egyptians use
the river Nile?

Gods: what did the
ancient Egyptians believe
in¢

colossal
stability
society
civilisation
irigation
mysteriously

funerary
hieroglyphs
artefact
pillaged
obelisk
pharaoh




Evidence: what do we
know about
Tutankhamun?

Year 5

Y5 | Ancient Greece
— a study of Greek life
and achievements
and their influence
on the western world

CIVILISATION POWER
DEMOCRACY
KNOWLEDGE

Army, City-State,
Conflict, Democracy,
Empire, Enemy,
Military, Belief, Navy,
Rights, Ruler,
Settlement, Slave,
Society, Trade,
Voyage and War

Changes in Britain
from the Stone Age to
the Iron Age

The Roman Empire
and itsimpact on
Britain

Britain's settlement by
Anglo-Saxons and
Scofts

The Viking and
AngloSaxon struggle
for the Kingdom of
England to the time of
Edward the Confessor

The achievements of
the earliest civilizations

A non-European
society that provides
contrasts with British
history

People and belief

Who were the Ancient
Greeks and when did they
rulee

What beliefs did the
Ancient Greeks hold?

Powerful city-states City-
states: what was the
difference between
Athens and Sparta?

What was democracy like
in Athens?

Ancient Greek way of life
(culture)

Why was the theatre
important to the Ancient
Greeks?

What myths and fables did
the Ancient Greeks
create?

Pivotal battles

What happened at the
Battles of Marathon and
Salamise Why were they
importante

Legacy

Why were the Olympic
games invented by the
Ancient Greeks?

democracy
honour
phenomenal
deteriorated
armoured
oppressive

city-state
tyrant
sanctuary
tactical
valiantly
unified




Who was Alexander the
Great and why was he so
renowned?

Year 5 Y5 A non-European Changes in Britain People and place population deforestation
society that from the Stone Age to | Where did the Maya live? | famine codex
provides the Iron Age What were the significant descendant sacrifice
conftrasts with eventsin the Maya’'s declining astronomy
British history - Maya The Roman Empire history? citizen warrior
c.AD 900 and itsimpact on native polytheistic

Britain City-states
CIVILISATION What were Maya city-
KNOWLEDGE Britain's settlement by | states like?2
POWER Anglo-Saxons and City-state study —
Scofts Tikal,Palenque or Chichen
City-State, Conflict, Itza
Enemy, Famine, King, | The Viking and
Nobility, Queen, AngloSaxon struggle Inventions
Belief, for the Kingdom of What did the Maya
Ruler, Rules and law, | England to the time of | invent?e
Seftlement, Trade, Edward the Confessor
War Consequences
The achievements of | What happened to the
the earliest civilizations | Maya city-states?e
Comparisons
Remember Britain and the
Anglo-Saxons Compare
location, settlement,
people, culture and
invention between
AngloSaxons and Maya c.
AD 900

Year 6 Y6 A study of an Changes in Britain Cause ferocious anti-Semitic
aspect or theme in from the Stone Why did Britain declare infantry Luftwaffe
British history that Age fo the Iron Age war on Germany in 19392 civilians

extends pupils’

intercept




chronological The Roman Empire Food shortage radar blitzkrieg
knowledge beyond and its impact Why was rationing occupation evacuated
1066 - Battle of Britain | on Britain infroduced? rationing
blackout

POWER Britain's settlement by | Threat
INVASION AngloSaxons and Why were people
COMMUNITY Scots evacuated from cities?
Monarchy, King, The Viking and Anglo- | Battle of Britain
Conflict, Saxon What happened in the
Democracy, struggle for the Battle of Britain?
Dictator, Freedom, Kingdom of
Laws, Military, England to the time of | Bombing cities
Parliament, Prime Edward The Blitz: how did Hitler
Minister, Rights, the Confessor continue to attack Britaine
War

The achievements of | Consequence

the earliest civilizations | How did conflict change

society in the

A non-European Second World Ware

society that

provides contrasts

with British

history

Ancient Greece - a

study of Greek life

and achievements

and their influence on

the western world

Year 6 Y6 A study of an Changes in Britain People and place intolerance racism

aspect or theme in from the Stone Age to | Where are the Caribbean | immigrate segregation
British history that the Iron Age islandsg What's prejudice diversity
extends pupils’ their history?e colony disembarked
chronological The Roman Empire emigrate demobilised
knowledge beyond and its impact on Migration and settlement discrimination iniquitous




1066 - Windrush
generation

COMMUNITY
DEMOCRACY POWER

Allionce, Ancestor,
Army, Colony,
Conflict, Freedom,
Migration,
Immigration,
Monarchy, Peace,
Rights, Rules, Society,
Trade, Voyage,
Religion, Nationality

Britain Britain’s
settlement by
AngloSaxons and
Scofts

The Viking and Anglo-
Saxon struggle for the
Kingdom of England
to the tfime of Edward
the Confessor

The achievements of
the earliest civilizations

A non-European
society that provides
contrasts with British
history

Ancient Greece —a
study of Greek life
and achievements
and their influence on
the western world

How did the people of the
Caribbean

help Britain in the war
against Nazi

Germany and Hitler?

Why did people migrate
from the

Caribbean to England in
19482

What was life in London
like for the
Windrush pioneers?

Who was Sam King and
what did he do?

Who was Norma Best and
what did she
do?

Application

How did the Windrush
migration change
Britain for the befter?

Year 6

Y6 A study of an
aspect or theme
in British history
that extends
pupils’
chronological
knowledge
beyond 1066 -
Monarchs
through time

Changes in Britain
from the Stone
Age to the Iron Age

The Roman Empire
and its impact
on Britain

Britain’s seftlement by
AngloSaxons and
Scots

William the Conqueror
How is William |
remembered?

What legacy did he
leave?

Henry Vi

How is Henry VIII
remembered?
What legacy did he
leave?

lucrative
prosperity
republic
plundered
arrogant
duplicitous

aristocracy
monastery
dissolution
privateers
industrialisation
annulment




POWER
INVASION
DEMOCRACY

Conflict, Conquest,
Empire, Monarchy,
Queen, King
Ancestor,
Aristocracy, Church,
Religion, Peace,
Nation, Parliament
Society, Rules / law,
War

The Viking and Anglo-
Saxon struggle for the
Kingdom of

England to the time of
Edward the Confessor

The achievements of
the earliest civilizations

A non-European
society that provides
contrasts with British
history

Ancient Greece - a
study of Greek life
and achievements
and their influence on
the western world

Windrush generation

Elizabeth |

How is Elizabeth |
remembered?

What legacy did she
leave?

Charles Il

How is Charles |l
remembered?
What legacy did he
leave?

Queen Victoria

How is Queen Victoria
remembered?

What legacy did she
leave?

Summary

In your opinion, who was

the greatest
past monarch? Why is
thate

Year 6

Y6 Local history
study - Boot and Shoe
Industry

COMMUNITY




